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Abstract
The purpose of this paper is three-fold: (1) to
review the definitions and methodologies cased in the
study of aggression; (2) to review research on
aggression in children; and (3) identify
recommendations for reducing aggression.

This paper is

motivated largely by fears regarding the influence of
aggression on children.

Increases in aggression among

children may create larger social problems in the
future.
Several important issues and questions are
addressed:

(1) What is aggression? (2) What groups of

children and methods are used to identify aggression
among children? (3) Is there a growing number of cases
of aggression in children? (4) Is there any difference
between the two genders in regard to aggression and (5)
How can we prevent aggression from affecting our
children?
This report shows that aggression is a problem
among our children.

It reveals a difference in the
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level of aggression between genders.

There is evidence

indicating an increasing number of cases of aggression
in children.
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Chapter One
Introduction
The majority of the population in the United
States fears violence.
aggression.

Violence is closely related to

Everyday in the newspaper we read about

cases of violence occurring around the world,
especially in the U.S.

Most of the violent acts are

shootings, mugging, knifings and assaults.

It also

includes people fighting and killing each other.

Most

of these actions are extreme examples of the aggression
that takes place every day (Berkowitz, 1993).
Among these events that happened, we should take
note of the number of cases of parents beating their
children, violence that happens in schools and how
violence in our society is affecting our children
(1993).

According to research done by Straus, Gelles,

and Steinmetz in 1980, three out of five American
households have echoed the sounds of at least one of
the parents hitting their children.

Overall, every

other house in America is a scene of family violence at
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least once a year.

There are cases of many aggressive

parents passing on their aggressive behaviors to their
children.

This is why there is no surprise that much

evidence indicates that how children are raised and
what they experience in their family could or might
lead them to grow up being influenced by their parents
and show their own tendencies toward violence
(Berkowitz, 1993).
According to the National Coalition on Television
Violence cited on Berkowitz (1993), average American
teenagers around 18 years old will have seen 32,000
murders and 40,000 attempted homicides acts on
television alone.

How can all this witnessed violence

not have an effect on people among the audience?

Many

critics have argued that TV is projecting an
unrealistic portrait of the real world.

This might

make viewers think that our society has became more
dangerous and brutal.

This will also affect one's

conception in dealing with any aggressive and violence
matters that come along (1993).
There are many surveys being setup for conducting
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investigations on the effects of media violence.

The

Leyens' Belgian Experiment conducted by Leyens, Camino,
Parke, and Berkowitz in Belgium in 1975, attempted to
establish the effects of media violence.

In this

investigation, they used teenage boys residing in four
cottages in a minimum-security penal institution and
tested their aggressiveness upon watching some movies.
First, they measured each boy's normal level of
aggressiveness toward the others in his cottage for a
week.

As compared, group 1 had a lower level of

aggression than group 2.

Group 3 had a higher level of

aggressiveness than group 4.
groups into two conditions:

Then they divided the
(1) group 1 and group 2

watch movies that were aggressive in nature; and (2)
group 3 and group 4 watched movies that were not.
part was done over a period of five days.

This

As shown in

Table 1 (cited in Berkowitz, 1993, p 209), there were
significant effects on the boys' level of aggression
after watching the violent movies.

The level of

aggression increases for both group 1 and group 2.
effects on group 2 were much greater than group 1.

The
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Table 1
Comparison of Aggressive Response either in Neutral or Violent Movie
0.14

0.12

0.1

0.08

0.06

~
~
0.04

0.02

0
Group 1

Grcup2

Aggressive

Group3

Group4

Neutral

Note. From Leyens, Camino, Parker, & Berkowitz, (1975), as reported in Parke,
Berkowitz, Leyens, West., & Sebastian (1977), p. 155. Copyright 1975 by the
American Psychological Association. Adapted by permission.
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This shows that after watching these aggressive movies,
the increase in the level of aggressiveness is greater
when it was high in the first place.

As for the boys

watching the non-violent movies, there was even a
decrease in the level of aggressiveness from the
originally high level of aggressiveness in group 3.
A Texas group led by Wood and her associates in
1991 reported that in about 70% of the experiments
investigating the effects of media violence, seeing
violent movies led to greater aggression than those
watching nonaggressive and control films.

This

research suggested there might be negative effects from
media violence.

With all the violent movies and shows

being aired on television, how can one prevent
aggression and violence from influencing our
youngsters?

statement of the Problem
Aggression might be growing among our young
children, so it is important to look into the factors
that might explain this increase in violence.
Television is a factor which might be affecting our

6

children's aggressive behavior, and is therefore a
major social problem in our society.
A survey was conducted by UCLA and U.S. News

&

World Report by Mooney and King in 1995 on 6,300
entertainment industry decision-makers for their
opinions regarding topics such as sex, violence,
religion and the media.

Some of the findings were, 91%

of the entertainment industry supported abortion
rights.

Seventy-three percent believed

written to protect gay rights.

laws should be

Only 30% of the

entertainment industry believed that violence in the
media is a factor affecting real-life violence, as
compared to 57% of the actual population in America.
If more movies containing sex and violence are pouring
onto the viewers' eyes, there is a possibility that
more people may be affected by TV violence.

If by

chance, more children come into contact with these
movies, they too might be affected.
A report by Pulg in 1995 indicated that more than
2/3 of the young children said that their actions
against other kids were influenced by television
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programs.

Sixty-two percent of these children thought

that sex on TV caused their peers to have sexual
relations.

Of the 750 youths being surveyed, age 10 to

16, 76% said that TV too often depicts sex before
marriage.

Even though this only reflects what young

children think, there is a possibility they want to
have sex with their partners at a young age.

Shows

such as 'The Simpsons' and 'Married with Children'
encourage the young viewers to be disrespectful to
their parents (1995).

In general TV may be misleading

children; it may make them turn away from real
situations in life.

Television programs present

children as needing few family ties, paying little
attention in school, and as having plenty of money.
From a national public survey done by Knight in
1994, 90% of the survey population agreed that TV
violence may have contributed to the increase in
violence in American society.

In addition, 86%

believed that TV may have caused a decline in the
social values of our children.

A recent study by the

Review of Religious Research cited in the Associated
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Press (1994), stated that only 5.6% of the characters
in TV have noticeable religious affiliation and 5 out
of 82 characters were religious cult members.

Cult is

defined, by Longman dictionary, as a religion that
consists of a particular group of extremists who live
in an unconventional manner and some might worship
evil.
Significance of the Problem

Violence plays a big part in TV programs.
violent shows being produced?

Perhaps

Why are

programmers

feel or have found that it is easier to sell these
shows to audiences.

This might prompt television

programmers into producing more and more of these kinds
of programs.

This is why we need to examine the

significant influence of television on our children so
we may more easily understand the situations our
children are facing.
Television violence is assumed to be causing many
social problems in society.

If we look into some of

these social problems, identified in the surveys done
by researchers, there are many viewpoints that need to
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be noted.

According to a report by Pulg (1995), TV

could have encouraged young children to think about
having sex early.

Social ethics and norms are

essential elements for guiding our children into
adulthood.

Based on data obtained by Pulg's survey in

a national public opinion poll, we should be more
concerned with preventing the loss of social values in
our children's lives.

If we can fully understand the

link between TV violence and children's aggression,
then we may be able to reduce the level of aggression
in children.

Thus, it is important for us to study

carefully the problems present in TV and their
significance.

Research Question
The primary purpose of this paper is two-fold:

(1)

to review the concept of aggression and the methods by
which it is studied; and (2) to review studies on
aggression in regard to children.

There is a fear that

children's exposure to aggression is increasing.

Such

an increase might create more problems for our already
troubled society.
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Chapter Two
The Study of Aggression
This review of literature consists of two parts.
The first part deals with various conceptions of
aggression.

The second part discusses the methodology

used to study aggression in children.

Three

predominate techniques ~sect to investigate aggression
in children are identified.
What is Aggression?

What is aggression?

In common sense, a person who

is aggressive is one who is in a state of mind that
causes him to harm or hurt others physically and/or
mentally.

Most researchers have adopted the definition

that follows: "Behavior that is intended to cause harm
to persons or property and that is not socially
justifiable" (Vasta, Haith

&

Miller, 1995, p.545).

Buss (1961) noted that aggressive behaviors have two
primary.characteristics:

1) the delivery of noxious

stimuli and 2) an interpersonal context.

Thus,

aggression is a response that delivers noxious
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stimuli to another organism; the term attack may be
used as a synonym (1961, p.1).

Baron (1979) defined

aggression as "any form of behavior directed toward the
goal of harming or injuring another living being who is
motivated to avoid such treatment" (cited in Berkowitz,
1993, p.10).
Most people and some psychologists think that a
person is aggressive if he behaves differently from our
normal code of conduct and social rules or norms.
Bandura (1973) posited that a person is viewed as
aggressive when his actions conflict with the societal
norms.

For instance, attempted murder and child abuse

are actions that are not in our norm, and are actions
that cause pain to another person's body.

On the other

hand, when a doctor performs surgery on a patient or
parents punish their children for misbehavior, their
roles and behaviors are accepted by the society.

Even

through their actions cause pain to others, it is
rationalized as for the benefit or good of those
people.
Aggression can be separated into different types
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on the basis of the function of the aggressive act.
Verbal aggression, physical aggression, instrumental
(vital) aggression and hostile aggression are the most
common types.

Usually, the

motivation to cause pain

and injury is related to physical aggression.
Rejection and threat are considered verbal aggression.
Rejection can be divided into four levels: 1) direct
and unvarnished dismissal such as when people say 'go
away' or 'get out'; 2) hostile remarks such as 'I don't
like you' or 'I hate you'; 3)

criticism, derogation

and cursing such as 'someone's work is no good' or
'this poor work shows how stupid you are'; 4) threat of
physical violence, such as 'I am going to hit you'
(Buss, 1961).
Physical aggression occurs when the aggressor
assaults the victim's body parts or arms himself with a
weapon to injure the victim.

Actions of physical

aggression include hitting, biting, and attacking
others.

Vital aggression means that the aggressor will

try to maintain a position of power and social status
over his victim.

The aggressor's main purpose may be
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to obtain something he desires by using aggressive
behavior.

Hostile aggression occurs when a 'hero'

causes pain or injury by hurting someone else (Vasta,
Haith

&

Miller, 1995).

There are two terms, "anger" and "hostility",
which are closely related to aggression.

There is

always a question of whether or not anger is the
essential force for aggression.

Anger is always

present in angry aggression but need not be in other
kinds of aggression like vital aggression (Buss, 1961).
An example of angry aggression would be when a brother
shouts at his sister and then punches her body.

Many

would conclude that he was angry and that was why his
actions became aggressive.

This kind of anger is

referred to as "an internal condition or-the driving
state that creates the aggressive behavior and the
action"

(Berkowitz, 1993, p.19).

On the contrary,

aggression could be more related to the personal
character of the aggressor.

For instance, if a person

has a kind and gentle character, then even when he is
angry he may just shout at others or take it out on
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himself.
Hostility involves an emotional response that
bodes ill will.

It is related to certain aggressive

comments or unpleasant feeling statements, such as 'I
hate you,' or 'I despise you'

(Buss, 1961).

Basically,

not all hostile behaviors are connected to aggression.
Mainly it depends on whether the victim himself is
present at the time.

If the victim is not around,

one's hostility may lead to an attack on the victim
behind his or her back.

In other words, the aggressor

will criticize the victim to others or himself but not
to the victim.

Therefore, hostile behaviors can occur

without being aggressive and vice versa; aggression can
occur without hostility.

Hostility is a continuing

response that raises inside a person slowly and that
will later lead to anger (Buss, 1961).

Methodology
Many techniques are used to study the level of
aggression in children.

Most investigations have

focused on preschool children.

Up until the early

1960's studies of older children mainly concentrated on
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the subjects of sex and age differences (Buss, 1961).
One area of research on the aggressiveness of children
has focused on disturbed children, and there is
evidence connect disturbed children and aggression.
Children are more direct and more physical in
expressing aggression.

This is because they are

engaged in play activities more often, and there is
considerable imaginative role playing (Buss, 1961).

We

can easily identify aggressive actions in children from
their play with a doll or use some destructive games,
especially combat or war games.

Observation, play, and

projective techniques are the primary methodological
tools for the study aggression.

Observation is where

teachers and parents observe the behaviors of the
children during play.
of children in a group.

Here they observe the behavior
Projective techniques provide

an additional measure of aggressiveness.
Observational techniques involve "direct recording
of behavior by trained observers who use rigorous rules
and procedures for recording actual, ongoing behavior"
(Bertilson, 1983, p. 223).

Observers note the
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different kinds of aggression present during a child's
play time.

The child is watched during a preselected

period and for a fixed regular interval.

An example

from Buss (1961) is one minute of observation in every
five minutes of play.

This kind of time sampling

method has been used for many years in observing
different behaviors in pre-school children.

A

checklist is normally used as the most efficient
procedure.

A checklist consists of different kinds of

aggressive behavior.

The observer merely checks off

those specific responses that occur during the
observation period (Buss, 1961).
In 1977, Patterson and his colleagues designed a
coding system similar to a checklist which consisted of
28 behavioral categories.

Table 2 lists a few of the

categories and their definitions.
Table 2
Sample categories from Patterson's Behavioral Coding
System

Verbal
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Command: Immediate and clearly stated request or
command made to another person
Command negative: Command that is different in
"attitude" from a reasonable command or request:
(1) demands immediate compliance; (2) threatens
aversive consequences; (3) includes sarcasm or
humiliation
Cry: 'Any incident of crying
Humiliate: "Makes fun of, shames, or embarrasses the
subject intentionally"
Whine: Stating something in a "slurring, nasal, highpitched, falsetto voice"
Nonverbal
Destructiveness: Destruction, damage, or attempt to
damage an object
Ignore: "When person A has directed behavior at person
Band person B appears to have recognized that the
behavior was directed at him but does not respond
in an active fashion"
Physical negative: Physical attack or attempted attack
"with sufficient intensity to potentially inflict

18

pain"

Either verbal or nonverbal
Compliance: Immediately doing as asked
Disapproval: Giving "verbal or gestural disapproval of
another person's behavior or characteristics"
Play: Person plays alone or with others
Tease: "Teasing the other person in such a way that the
other person is likely to show displeasure and
disapproval or when the person being teased is
trying to do some other behavior, but is unable to
because of the teasing"
Note: Adapted from Patterson, 1977, p. 312-313
This code of behaviors is used to record all aggression
that occurs during a time interval.

A shorter time

interval helps to ensure that the observer obtains
reliable results (Buss, 1961).
checklist in

It is easy to use a

schools and kindergartens, but sometimes

it is hard to observe one child at a time.

Thus,

Goodenough (1931) argued that it is important for
mothers to observe their children at home.

These

observations will be more detailed in regarded to
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children's anger and aggressive outbursts during their
activities at home.

Not only can we use this

categorization of behaviors on the children, it can
also be used on other family members.

This will help

us better understand individual responses and indicate
who is responding to whom.
A report by Thompson in 1991, stated that more
than 170,000 children are injured yearly on
playgrounds.

Several physical factors have been

identified and aggressiveness among the children is one
of them.

Another major factor is the lack of

supervision.

Children often display their aggression

during play.

Boys and girls exhibit different levels

of aggression in different kinds of play.

Boys spend

more time in aggressive rough and tumble play, while
girls display their aggressiveness more distinctly in
doll play.

Boys' play tends to be more dynamic,

injurious and harmful than girls' play (Sears, 1965).
Rough and tumble is actually mimic fighting and
usually no one will get seriously hurt.

During rough

and tumble play, hostilities most often started over

20

access to things.

Then aggressive incidents

immediately followed.

Boys showed a greater tendency

to attack another boy for no apparent reason (Bower,
1991)

Boys' fantasy heroes are mostly powerful male

figures, like Superman or Batman.

Usually parents can

easily detect the aggression in this rough and tumble
play, especially the mother, because the child might
act a bit hostile towards her?

Rubin (1983) argued

that when women do the primary parenting it may create
sex differences in personality and encourage
unbalanced gender identities among their children.
Dolls have been used for more than two decades for
experimental purposes (Levy, et al., 1995) Doll play
could be one of the most important methods used for
investigating aggression because of the methodological
attention it has received and the information it has
yielded (Driscoll; Graham
1955).

&

Whitmore, 1954; Lynn,

Doll play usually means playing with dolls,

such as Barbie, and playing house.

This is where

children imagine the dolls to be members or characters
of a family living in a house.

They will dress these
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dolls or have a doll tea time.

Parents should observe

the way in which the children perform house play and
the way they handle their dolls.
Projective techniques are used to measure the
level of aggression in children and to teach them more
about aggression.

The three most commonly used

projective techniques are the Rosenzwieg Picture

Frustration Test, the Thermatic Apperception Test (TAT)
and the Rorshach Inkblot Test (Baron and Richardson,
1994).

In using projective techniques, aggression is

measures indirectly.

It will not be obvious to the

subjects that the main investigation is of their
aggressive behavior.

The assumption is that the

subjects will interpret ambiguous stimuli in a way that
reflects their own motives, needs, and conflicts
(1994).

One example would a model setup by Kagan in

1956, a modify version of the TAT for young children.
It used 13 pictures on a group of school boys.

These

pictures presented different levels of aggressiveness
to the child like boys fighting, or people killing
others.

Then the

child is supposed to arrange them in
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the scale of aggressiveness.

This model proved to be a

useful method for studying aggression in school age
children.

It was a good indicator on the degree of

understanding about aggression in a child (Lesser,
1957).

The children's understanding of aggression can

be correlated with their level of aggressiveness.

This

means, for example, a very child might think that
killing another person is not more aggressive than two
people fighting.
In 1949, Korner developed another method that
helped young children demonstrate their aggressiveness.
An incomplete story is given to the child along with

some dolls and doll furniture.

He is to complete the

story by acting it out with the dolls.
consist of situations linked with anger.

The stories
Allinsmith

(1954) provides an example: In one of these stories
children are asked to imagine that one of the parents
died and the other remarried a person whom the child
disliked.

The child's reaction is then observed.

Aggression is often related to psychological
problems in children.

Slavson (1943) outlined several
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types of aggression seen in problem children.

He also

indicated methods for dealing with most of the types
noted.
A. Aggression from Prolonged Infancy

The child is being over-protected and that means he
need not control his temper or anger.

He may behave

fussily, or sophomoric, once he has left the overprotective home.
B. Aggression as Attention Getting

The child feels mediocre.

He acts aggressively because

he thinks that even negative attention is better than
no attention.
C. Aggression as the Acting Out of a Neurosis

The child's malice might be misrepresented and it shows
up in peculiar ways, such as sorrowfulness and
masochism.

This is where therapy to release feeling is

required to help the child let go of his tension.
D. Aggression from Maturity Fantasies
The child tries to presume a role which might be too
mature for his peers.

He attempts to control his peers
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and assumes an adult role as a conscience in the group.
He is hostile and aggressive in condemning the
"childish" and "wrong" practices of his peers.

The

only solution to this problem is letting the child
understand his peers rather than acting like adults.
E. Deflective Aggression
The child is afraid of being attacked, and so in order
to prevent this, he will start attacking other weaker
children.

He will persuade several other children to

gang up with him.

The goal in therapy is to build up

certainty and self-reliance in order to reduce possible
hostile attack toward other children by this child.
F. Oral Aggression
The child engages in continuous verbal attacks on
others, with screaming and flagrant cursing.
G. Aggression from Hostility

Disturbed children act out their traumatic experiences
and they cannot be treated in the same way as others
classified as aggressive.
treatment methods.

They must go through special

(Buss, 1961)

It has been noted by Newcomb (1947) that both
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hostility and aggression play an important role in the
development of psychopathology.

Aggressive psychopaths

show abnormal behaviors as the aggressor in relation to
people close to him and also to the society as a whole
(Storr, 1968).
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Chapter Three
Different Sources of aggression
1. Age and gender differences in aggression

There are many different types of aggression which we
need to distinguish.

They often occur in different

levels or amounts among children of different ages and
sexes.

Most of our understanding with regard to

aggression in the preschool years has been based on
direct observation of peer interactions.

Evidence has

shown that physical and instrumental aggression is more
widespread among younger age groups.

Verbal and

hostile aggression seem more common with elementary
school children (Hartup, 1974; McCabe
1988).

&

Lipscomb,

With older children, aggression is often

measured through peer nomination, meaning each child
rates the aggression of classmates.

Studies of

children from first through fifth grades indicated that
aggression increases with age (Eron et al., 1983).
Males who began to display aggression during their
preschool years continued to do so throughout their
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elementary school years (Cummings, Iannotti,

&

Waxler, 1989; Hyde, 1986 cited in Vasta, Haith
miller, 1995).

Zahn&

Male aggression toward other boys might

become increasingly physical once they grow older.

In

contrast, their aggression toward girls will reduce
significantly (Eron et al., 1983; Parke & Slaby, 1983
cited in Vasta, Haith

&

Miller, 1995).

In the case of

female aggression, most of them became more sociable
towards each other (Cairns et al., 1989).

Many studies

suggest that sex differences in aggression tends to
decrease once children reach adolescence (Hyde, 1986).
2. Biological determinants of aggression

Most research on children's aggression is
concerned with identifying its causes.

Longitudinal

research shows that peer nominations of aggression at
age 8 are one of the best predictors of aggression and
other anti-social behaviors at age 30 (Eron et al.,
1987 cited in Vasta, Haith & Miller, 1995).

Among

biological determinants, the three most important
factors in aggression are hormones, inborn temperament
styles, and dominance mechanisms.
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a. Hormones
Everyone's body constantly produces hormones.
Testosterone have been identified as being responsible
for some of the physical and behavioral differences
between males and females.

An experiment done by Svare

in 1983 cited in Vasta, Haith

&

Miller, 1995 noted that

when they injected hormones from male laboratory

animals into female animals, it caused the females to
display more fighting and other forms of aggressive
behavior.

This study suggests male hormones might be

related to aggression.

Researches have extrapolated

these findings with animals to human aggression.
A well-known Swedish study done by Olweus in 1983
showed that boys with higher levels of testosterone,
were more touchy and enthusiastic.

Fifteen to

seventeen-year-old boys were rated by peers for
aggressive behavior and then their levels of
testosterone measured.

The study reports that the

blood level of testosterone in was linked with peer
ratings of both verbal and physical aggression,
especially retaliatory aggression.

This evidence

29

suggests boys with high levels of testostere are
especially vulnerable to engaging in threats and
provocations (Olweus, 1983, 1986 cited in Vasta, Haith
&

Miller, 1995).
b. Temperament

Temperament has been related to social behavior
patterns such as empathy and aggression.

Thomas

&

Chess (1986), cited in Vasta, Haith & Miller, 1995,
hypothesized that there is a close relationship between
temperament and aggression in infants.

When they were

born, the behaviors of aggressive individuals revealed
they were more likely to fuss, cry, and be more
demanding than other infants of the same age.

If Baby

A usually cries more than Baby B then A is acting in an
abnormal way. This kind of behavior could have some
relation to the development of aggressive behavior.
Evidence indicates early ratings of temperament were
good predictors of which children would display
aggression when they grew up (Bates, 1987; Bates,
Maslin, & Frankel, 1985 cited in Vasta, Haith & Miller,
1995).
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c. Dominance
Evolutionary mechanisms may explain the
development of aggression.

Many ethologists argue that

aggression has been passed along throughout generations
for its value to each individual's survival (Cairns,
1986 cited in Vasta, Haith & Miller, 1995).

Intact

social groups,.like classrooms or children in a
neighborhood, often develop a dominance hierarchy
(Ginsburg, 1980; Strayer & Noel, 1986 cited in Vasta,
Haith

&

Miller, 1995).

Eventually those more dominant

children will establish their position by fighting,
killing and other forms of aggressive physical force
over other weaker children (Vasta, Haith
1995).

&

Miller,

Sluckin (1980), cited in Vasta, Haith

&

Miller,

1995, and Fishbein (1984) point out that dominant
children can easily maintain control over less dominant
children by using nonviolent threats and gesture~.
Some theories suggest a strong resemblance can be found
among other species indicating that aggression may have
evolutionary origins.
Available resources, such as physical space may be
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related to dominance.

For example, if there is

sufficient space for everyone in a population then less
aggression is observed; if there is a shortage of space
the incidents of aggression are higher.

Sociologists

argue the crime rate may rise in overcrowded cities if
the individual loses direction and self-respect due to
anonymity (McGuinness, 1985).

In 1979, Loo and

Kennelly tested preschool children in crowded and open
spaces.

The destructive and angry behavior increased

noticeably among the boys in crowded conditions, but
female behavior was not noticeably altered in either
condition.
Environmental changes which affect aggression
produce physiological responses similar to anger.

Some

of the ecological causes of aggression are temperature,
food supply, and space.

(I) Sudden changes in

temperature produce physiological reactions in the
human body, e.g., some increased muscular tension and
changes in circulation away from the body.
responses also occur in anger.

These

For example, a sudden

drop in temperature during a crisp autumn day would
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tend to lower the threshold level of aggressiveness and
cause more fights than usual among children.

(II) Lack

of food supply in a human being might cause the subject
to be restless and active.

It is expected that a

hungry child will be more aggressive.

These reactions

are similar to those aggressions caused by frustration.
One example is young puppies growling over their first
(III) Crowded space would create more chances

bone.

for physical contact and frustration of movement which
in return causes more aggressive behavior.

One

commonly known example in our society is crime rates
tend to be higher in crowded cities as compared to
those that are less crowded (Scott, 1975).
3.

stress as source of aggression

There are certain aspects of aggression that arise
from the circumstances of social organization (Scott,
197 5) •

a. Stress due to Poverty

Usually the media tells us that domestic violence
occurs in every segment of society.

Not only blue-

collar workers and unskilled laborers beat their wives
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and abuse their children, professional men and business
executives also engage in these aggressive actions.
However, records of assault do not mirror these
assumptions.

People with lower occupations, education,

and income are more likely to be arrested for
assaultive acts (Berkowitz, 1993).
So lack of money may be a major source of
aggression.

Economic hardship and social disadvantage

can change a child's conduct (Mcloyd, 1989).

It has

been noted that low-income mothers are more likely to
employ harsh disciplinary practices because of their
desire to keep their children from involvement in
antisocial activities as victims or perpetrators
(Kelly, Power,& Wimbush, 1992).

Stress from economic

disadvantage may lead to an increase in coercive
exchanges between parents and children (Pelton, 1978).
The stresses from socioeconomic disadvantage might also
lead a parent to be less attentive and less warm toward
the child.

Lack of parental warmth has long been

associated child aggression (Olweus, 1980).
b. Stress related to Family Processes
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Children may learn aggressive behavior patterns
through the observation of aggressive models (Bandura,
1973).

Parents who endorse aggressive values and

advocate the use of aggression to solve problems
increase the chances of their children learning to be
aggressive.
"Parents of aggressive children have.been found to
deal with misbehavior through power-assertion methods
of discipline, using physical punishment, rather than
verbal explanation or reasoning" (Vasta, Haith,
Miller, 1995, p 548).

&

Two processes may be used to

explain these situations.

First, the parents are

aggressive behavior models to their children, and in
return these children imitate what they experience.
Second, parents interact with their children in ways
that promote aggression (Morton, 1986 cited in Vasta,
Haita,

&

Miller, 1995).

For example, some parents

threaten their children upon making mistakes so as to
coerce them into correcting their behavior.

Instead of

leading the children in the right direction, most of
the time, these children learn to use threats against
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weaker children.
4. Stress related to Violence on Television

A report by the National Institute of Mental
Health in 1982 stated violent programs on television
created aggressive behavior in children and teenagers
after watching these programs.

And in 1985, the

American Psychological Association passed a resolution
to inform broadcasters and the public of the dangers
viewing violence on television pose for children.

Most

American homes today have at least one television.
average TV viewing time for a child is about 2

½

The

to 4

hours each day which is the single largest activity
undertaken by the average child except sleep.

When the

child has reached the age of 21, he has seen close to
8,000 murders (Liebert & Sprafkin, 1988).
The American Psychological Association in 1985
suggested three major effects of seeing violence on
television:

(1) The child has a tendency to be less

sensitive to the pain and suffering of others. (2) He
might fear the world surrounding him. (3) He tends to
behave in more aggressive behaviors toward other
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children.

Other potential effects are that the child

might develop anxiety and sleep disorders.
(1989 cited in Vasta, Haith

&

Bandura

Miller, 1995) stated,

aggression is controlled by our learning processes and
which effects how a child learns to control his
aggressiveness.

He become desensitized to violence and

become distracted from constructive childhood
activities such as reading and playing (1985).
In the 1950's, families set out to buy a
television because of the high quality of children's
programming provided (Dorr, 1986).

As time went by,

television was firmly established in the lives of most
Americans.

Broadcasters started to sell out children's

programs to high paying advertisers because it is too
expensive to produce good quality children's programs
(Comstock, 1989).

During 1984 to 1987, the number of

war cartoons which contained violence or war as the
central theme increased from 1

½

to 48 hours per week

on the networks (Viewpoint Forum, 1987).

In 1985 to

1989, an average of 25 violent acts per hour were seen
in the children programs.

These acts were from the
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major characters in the programs, roughly 7 out of 10
characters in 9 out of 10 programs (Gerbner and
Signorielli, 1990 cited in Lazar, 1994).
How do children interpret television programs?
What do cartoon or movie characters mean to them?
Parents and sociologists are concerned with what
characters are shown on TV programs; the kind of good
and bad images being presented to the child.

Each

violent movie is considered to have its own effect on
the aggressiveness in a person.

Certain aggressive

scenes produce certain kinds of aggression (Berkowitz,
1993).

How children respond to television programs is

closely related to what they view.

If they see the

main character being rewarded for certain good deeds or
actions, then they will try to imitate those acts,
especially around other children.

On the other hand,

if the hero was rewarded for being violent and
aggressive, that will increase the child's imitation of
aggressive behavior.

If the hero is also being

punished, at a certain level that should reduce the
amount of imitation of these aggressive behaviors.
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Therefore proper reinforcements such as reward and
punishment could easily influence the child's behavior.
We must model for the control of aggression (Bandura,
1989 cited in Vasta, Haith

&

Miller, 1995).

The

child's behavior should also be monitored closely by
parents and teachers around him to provide the
reinforcement of nonaggressive behavior.

This would

increase his sense of awareness towards aggression and
other behaviors (Pearl, 1984).
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Chapter Four
Theorist on aggression
Cognitive influences on aggression
We turn now to an understanding how cognitive
processes control aggressive behavior.

Much of the

research has focused on the development of social
cognition (Dodge, 1986; Turiel, 1987 cited in Vasta,
Haith,

&

Miller, 1995).

Kenneth Dodge in 1988 stated:

"Children who frequently witness aggression or whose
parents treat them harshly grow to expect the world to
be a nasty place.

They begin treating others as they

have been treated themselves" (cited in Steinberg

&

Meyer, 1995, p.287). Children under strict
authoritarian parents became moody, unhappy, fearful,
withdrawn from the society and unable to adopt new
experiences.

These children were classified as anti-

social and were rejected by other children.
Dodge (1986) found aggressive children
misinterpret social cues.

His research showed

aggressive children are more likely to impute
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unfriendly or nasty motives when ~ccidentally harmed or
angered by another person.
trying to be hostile.

Maybe this person was not

The child has trouble

understanding and using the cues provided.

Popular

children are usually friendly and socially skilled.
Children who are hated and rejected intrude into other
children's play without waiting to be invited into the
group (Pettit, Dodge,

&

Brown, 1988).

Bandura's view of modeling has already been
presented.

His view can be elaborated by attending to

the cognitive dimension.

Bandura (1977) believed the

child does not mindlessly respond to rewards and
punishments.

He will first analyze situations and then

think about how to react.
Sigmund Freud's theory of personality development
proposed that how we behave is driven by the
competition around us.

Psychic energy also has a

primary influence on our behavior (Freud, 1938).

Many

theorists have looked into ways to channel these
psychic energies into substitute behaviors to reduce
aggression among children.

These substitute behaviors
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provide catharsis (Feshbach

&

Singer, 1971).

Other cognitive methods used to reduce aggression
are to let the aggressor understand and experience what
the victims are going through (Gibbs, 1987 cited in
Vasta, Haita,
techniques.

&

Miller, 1995) and problem-solving

Children look deeply into the problems and

examine different ways of solving them. Then they
develop a plan that outlines how they will solve the
problem (Lochman et al., 1984; Shure, 1989 cited in
Vasta, Haith, & Miller, 1995).
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Chapter Five
Discussions and Conclusion
This preliminary literature review explores
definitions of aggression and how aggression affects
young children.

Also presented are different methods

used to solve this problem.
In chapter one, a definition of aggression was
given.

The influence of TV was a central concern.

Attempts to reduce the number of aggressive and violent
programs is advocated.

For example, recently one of

the cable companies in Iowa, TCI, has came up with a
remote control for kids which only gives children
access to children channels.

I believe this is a good

start but still there is room for more improvement.
The government should also tighten their regulations on
TV programs for children, especially on those seemingly
violent cartoons like the G. I. Joes or X-Men.
Educational materials involving social ethics and norms
should be increased.
Chapter two discusses hostility and anger as
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interrelated with aggression.

The methods or

techniques used to study the level of aggression
include observations, play, and projective techniques.
Also summarized were the psychological problems that
aggressive children face.
The next chapter dealt with different determinants
of aggression.

Age and gender differences; biological

correlates, and stress from within the social and
environmental are related to aggression.

The paper

concludes by summarizing views of central theorists who
focus on cognitive influences.
Having reviewed relevant literature, this section
provides recommendations for reducing aggression.
first recommendation is positive parenting.

The

Kazdin

(1987) advocates parent training, where parents learn
to reduce their negative emotional responses toward
children.

They are trained to be more positive in

their remarks to the children.

They are not allowed to

use physical punishments (Kazdin, 1987).

We know that

parents play a big part in helping children avoid
aggression.

After reviewing all the studies on
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aggression, family process is one of the central
correlates of aggression in children.

I combined some

of the solutions recommended by the studies to form a
profile of positive parenting.

Positive parenting

consists of eight things to do as an alternative to
spanking.
Positive Parenting:
1)

Keep Calm - Calm yourself down and walk away from

the child when you feel angry and out of control.

This

might also teach the child to learn to walk away rather
than acting aggressive.
2)

Take Time Out - Relax and release the tension.

3)

Be Kind but Firm - Kindly talk to the child about

the situation with a firm tone.

Or remove the objects

that the child was not supposed to play with and
replace it with a toy.
4)

Let the Child Choose other Choices - give

the child a chance to choose an alternative punishment
instead of spanking.
5)

Reason with Logical Consequences - Let the child

understand the whole picture by reasoning with him
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about the consequences.

If there are damages done,

then let him set his own punishment like work to repay
damages made on some valuable things.
6)

Extending the Punishment - if the child breaks any

agreement then the punishment would be extended, e.g.,
grounding them from activities.
7)

Back away from Conflict - back away from serious

conflicts with the child and allow him to cool off.
Then discuss the matters together again.
8)

Letting the Child Know Ahead of Time - let the

child have sufficient time to complete his doings or
activities before leaving the place.
These are some recommendations I hope will help parents
and children work to prevent aggression.

Parents and

schools are the two most important influences on
children.

If we can layout the right paths for the

children to follow then there will definitely be less
violence in our society.
Another recommendation is on preventing TV
violence.

If one has watched some of the cartoon

programs, they will find many cases of the super heroes
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fighting the enemy with violence against them.

Two of

the most aggressive cartoons are the X-Men and G. I.
Joes.

The characters always use aggressive force in

solving problems.
reduced.

These kinds of cartoons should be

Another major problem is the easy access for

kids to watch aggressive and violent movies on normal
cable channels.

More devices should be set up so as to

block kids from watching unsuitable programs during the
day.
The last part is to discuss cultural issues that
create problems in society.

Cultural differences have

led to several aggressive conflicts.

An example would

be the America Civil War which was fought for the
freedom of the African American community.

America is

well known for its freedom for everyone since the
beginning of her independence.

Yet one hundred years

ago, many men fought in the civil war so as to regain
their control over the African American race.

Even

today, there is still hostile and aggressive behaviors
between different races and cultures.

Like in the case

of some Los Angeles white policemen using unnecessary
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force against a African American man.

With all this

racist aggression, what impact does this have on the
younger generation?

Even though there are constant

changes being made one can easily observe this kind of
aggression in America.

With all these problems, how

can one expect children to grow up to respect others
and not engage in racial conflict?

One solution would

be to widely and equally teach our younger generation
about various cultures and individual races.
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